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Abstract: In this article, we ftest the associations between the Covid-
19 pandemic’s emotional impact and academic and professional worries
amonyg social work students when controlling for life satisfaction as a
part of subjective well-being and perceived social support. Therefore, we
aim to test the controlling variables’ role as mediators in explaining
how academic and professional worries can be reduced. The survey was
conducted in Romania in 2021 on a sample of 329 students attending
Sull-time courses in the field of social work, both bachelor’s studies and
master. The study was cross-sectional but considered a causal
orientation for the variables (i.c., past pandemic emotional impact —
present social support and satisfaction with life — future academic and
professional worries). The findings showed that although life satisfaction
does not significantly determine academic and professional worries,
perceived social support has a significant direct effect. Indirect effects
indicate a decrease in academic and professional worry when controlling
Jor perceived social support alone and while controlling for both
perceived social support and satisfaction with life. Additionally, onr
[findings show that students who were less emotionally impacted by the
pandemic effects had no worries about their capacity to continue or
complete their studies or their employment perspectives.
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Introduction

The Covid-19 pandemic debuted in the town of Wuhan, China, in
December 2019, and extended rapidly; in a short time, it became a health
issue for the entire world. The answer of the WHO (2020) to the new
challenge was the lockdown — the first argument was to protect the persons
and limit the spread of the pandemic.

In Romania — like in many other European countries during the
pandemic, the government enforced a set of restrictive measures, including
the shutdown of education establishments and the transfer of jobs online
(Decree No. 195 of 16 March 2020).

To our knowledge, there is no specific or direct study relating the
pandemic emotional impact and academic and professional worties alone or
by controlling perceived social support and satisfaction with life, but
somewhat similar reports indicate these variables as affecting mental health
in general (i.e., anxiety, depression, well-being, etc.). Nevertheless, worry is
the most critical aspect of anxiety and depression, and previous studies
indicate how important it is to also relate to protective factors that could
decrease these outcomes.

The educational impact of the pandemic at the European and global
levels was acutely perceived. The first months of 2020 brought significant
changes in the everyday life of students related to lifestyle (Cao et al., 2020),
the physical and emotional welfare of themselves and other family members
(Balta-Salvador, 2021; Aslan et al., 2020; Apgar & Cadmus, 2021; Elmer et
al., 2020), interactions and social support (Brooks et al., 2020; Taylor et al.,
2020; Farris et al., 2021; de Jonge et al., 2020).

Social support based on social relations acts for students as a buffer
against adverse life events (Steese et al., 2006; Lloyd-Jones, 2021). More than
ever, social relations are social support channels in times of crisis, such as
the one caused by the Covid-19 pandemic, which may contribute to the
improvement of mental health and the welfare of students. Even before the
onset of the pandemic, it has been said that social support not only reduces
the socio-psychological pressure during a crisis but can also beneficially
change the attitude regarding the need for social support and the methods of
seeking help. Hence, this aspect suggests efficient and robust social support
during public health emergencies.

Another study before the Covid-19 pandemic reported a strong
connection between the social interaction of students and the academic
involvement levels, in the sense that — by creating social support networks —
academic stress decreases as a form of worry (Salmela-Aro, 2017).
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However, as Covid-19 began, scientific studies were carried out
reporting the lack of social support perceived by students as correlated with
a high level of worry, for instance, various forms of anxiety (Cao et al., 2020)
and impairment of welfare and mental health (Boda et al., 2020; Savitsky et
al., 2020). Against this background, the social distancing measures during the
Covid-19 pandemic minimalised the face-to-face interactions specific to the
learning and socialising process but favouring the focus on significant, stable
social relations — limited to the family, close friends, or neighbours (Elmer et
al., 2020).

In addition, the lack of social contact and direct communication with
the teachers and colleagues aggravated the negative educational experiences
(academic failure, fear of not completing the studies, boredom, college
dropout, etc.) of students (Luan et al, 2020). As the isolation period
extended, the sense of not belonging to the academic community amplified.
In non-pandemic conditions, the academic setting influences the students’
sense of belonging, including the sense of acceptance and appreciation
(Masika & Jones, 2016), while involvement depends on the student’s
learning and interactions with the peers and teachers (Boulton et al., 2019).

At the same time, another essential element strongly impaired by the
Covid-19 pandemic referred to satisfaction with life, which is seen as a part
of subjective well-being (Diener et al., 1985). In this respect, recent studies
have highligchted that the pandemic significantly impacted students'
satisfaction with life negatively (Rogowska et al., 2020; Rogowska et al.,
2021; Kokkinos et al., 2022).

The studies carried out before the non-pandemic period show that
youths are prone to experiencing episodes of transition — from one
individual development phase to another, marked by emotional instability
(Mahmoud et al., 2012), which may entail states of depression, anxiety, and
stress. Furthermore, they manifest more acutely than the general population
(Arnett, 2007; Beiter et al., 2015; Regehr et al., 2013).

Though youths are not part of any group specifically exposed to the
high risk of infection with SARS-CoV-2 related to the severe consequences
on health due to infection, they were significantly affected by the first waves
of the Covid-19 pandemic from an emotional standpoint (Bauman et al.,
2021; APA, 2020). Recent research regarding the mental health of students
due to the rapid shift to the online educational systems and course
attendance under restriction highlights that they perceived an increase in
stress, anxiety, and depression (Aslan et al., 2020; Odriozola-Gonzalez et al.,
2020; Son et al., 2020).

556



Revista Romaneasci pentru March 2024
Educatie Multidimensionald Volume 16, Issue 1

At the same time, they perceived the intensification of negative
feelings such as isolation, fear, worry, and boredom (Apgar & Cadmus, 2021;
Aristovnik et al,, 2020; Son et al, 2020; Balta et al, 2021), generating
frustration (Brooks et al., 2020). The frustration was exacerbated by the
limitation of everyday social activities, while the sense of isolation was more
acutely perceived.

Restricted access to university campuses (Driessen et al., 2020;
Apostol & Netedu, 2020), lack of involvement in the practicum and
volunteering activities specific and necessary to access the labour market
(Radoi et al, 2021) — all accentuated students’ worties concerning the
academic path (Crocetto, 2021; Apostol et al., 2021), and the completion of
studies (Cohen et al., 2020; Apostol et al., 2022).

Students had to adapt very rapidly to remote learning during the
semester, which required a quick technological endowment process (Radu et
al., 2020), and the acquisition or development of technical skills. Another
effect generated by the restriction of access to campuses as students return
home to a new learning setting — often inadequate, thus losing the learning
routine (YoungMinds, 2020; Grubic et al, 2020; Tannert & Grdschner,
2021), slow Internet connection (Balta-Salvador, 2021; Papouli et al., 2020;
McFadden et al., 2020; Son et al., 2020), the lack of personal space adapted
to study. Usually, the space at home was shared with other family members;
students had no access to libraries and reading halls (Baumann et al., 2021).

The changes recorded after the onset of the Covid-19 pandemic
pointed out the differences in students’ styles and learning capabilities. Some
students can work independently, manage their time effectively, and apply a
healthy lifestyle combining time for study and leisure methods
harmoniously. On the other hand, other students find it quite difficult
because they lack discipline, focus, and time management skills. Primarily
but not exclusively for them, direct and face-to-face interaction with
colleagues (creating social networks) and teachers ensures the necessary
emotional support (Versteeg et al., 2022).

Hence, the challenges caused by Covid-19 (ie., lack of social
networks, lack of social support and interaction, and physical isolation) were
associated with an impairment of students’ mental health during the
pandemic (Brooks et al., 2020; Elmer et al., 2020).

Main goal of the study

The current study is based on cross-sectional data considering
relevant time points for testing the causal influence of the main variables
over academic and professional worries among social work students. Our
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choice of a research sample comprising social work students is a response to
similar recent studies conducted in the European space (de Jonge et al,
2020, Banks et al., 2020, Doolan et al., 2021; Kindler et al., 2022). They
point out that the primary challenge for the social work training system is to
build a bridge between students’ interests in their well-being, future
perspectives regarding their educational and professional path, and the
specifics of professional practice.

We test the associations between the Covid-19 pandemic’s emotional
impact and academic and professional worries when controlling for
satisfaction with life as a part of subjective well-being and perceived social
support. Therefore, we aim to test the controlling variables’ role as
mediators in explaining how academic and professional worries can be
reduced. Finally, we aim to understand each primary variable’s role (see
Figure 1 for graphic representation).

Satisfaction
Perceived with Life
Social Support (SWLS)
(MSPSS) (Present)
(Present)
Academic and
Pandemic Professional
Emotional h Wormies
Impact (PEIS) (PAWAUS)
(Past) (Future)

Figure 1. Mediation model through satisfaction with life as a subjective well-being part and
social support for the relation between pandemic emotional impact and academic and
professional worties. (Authors' work)

Study design

The study was conducted at the oldest state university in Romania —
“Alexandru Ioan Cuza” University in Iasi (UAIC), in the North-East region
at the border of the European Union. Data collection took place between 17
May 2021 and 30 May 2021 within the Faculty of Philosophy and Social-
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Political Sciences (FPSPS), the speciality of social work (SW). The study was
cross-sectional but considered a causal orientation for the variables (i.e., past
pandemic emotional impact — present social support and life satisfaction —
future academic and professional worries). The period of questionnaire
application coincided with the last two weeks of the second semester in the
2020-2021 academic year, before the weeks dedicated to the final exams. We
state that the didactic speciality of SW had online classes due to the
decisions taken successively from March 2020 by the academic management
to reduce the risk of contamination with the SARS-CoV-2 virus. In this
respect, we also note that from 16 March 2020 to 27 March 2022, in the
context of the health crisis caused by the Covid-19 pandemic, most didactic
activities within the FPSPS were organised online. Hence, we used the
Google Forms platform to collect the data, with the questionnaire self-
administered online.

We designed the study in conformity with the Declaration of
Helsinki (World Medical Association, 2013), thus observing the ethics and
deontology principles of research. The participation of the subjects was
voluntary, based on informed consent. No material or symbolic benefits
were promised in exchange for filling in the questionnaire. At the same time,
no personal data of the respondents were used (e.g., the last name, given
name, e-mail addresses, IPs, etc) to allow their identification, thus
considering the execution of a global, not individual, analysis. It took
approximately 20 minutes to fill in the questionnaire. We used IBM SPSS
Statistics version 21 and Process v.3 to analyse the data (Hayes, 2018).

We included four scales in the questionnaire — the Satisfaction With
Life Scale (SWLS), The multidimensional scale of perceived social support (MSPSS),
the Pandemic Emotional Impact Scale (PELS), and the Pandenic Academic Worries
among University Students scale (PAWAUS). We will describe them in the
section dedicated to the measurements used.

To design the instrument, we considered a distribution of the scale
instructions on a temporal axis: present (manifest experiences concerning
students’ satisfaction with life and perceived social support when the study
was conducted), past (latent experiences, already lived, regarding the impact
of the pandemic context on subjective well-being and emotional state), fuzure
(worries anticipated by students related to their subsequent academic and
professional path in the context of the Covid-19 pandemic).

A certified translator translated the instructions and items within the
SWLS, MSPSS, and PEIS scales from English into Romanian and the
instructions and items within the PAWAUS into English for the statistical
analysis of this paper.
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Participants

The total volume of the population studied comprised 329 students
(n) attending full-time courses in the field of social work (SW), both
bachelor’s studies — BSW (z = 260, 79%) and master — MSW (z = 69, 21%)).
Concerning the total number of students enrolled in SW studies within
FPSPS at the beginning of the 2020-2021 academic year, the participation
rate was around 40%. Hence, the population studied can be considered
relevant, and the high participation rate is reflected in the sociodemographic
characteristics featured below.

Of all the students investigated, 7% are male, while 93% are female.
The gender distribution of the respondents is similar to that of the general
population. The average age of the participants was 23.1 (z = 329, SD =
6.33), lower among BSW students (M = 21.44, §D = 6.33), compared to that
recorded among MSW students (M = 29.33, D = 9.03). The structure of
the sample included subjects of all study years, namely the BSW years (first
year — 7 = 94, 36.2%; second year — # = 89, 34.2%; third year — n = 77,
29.6%) and the two MSW years (first year — # = 28, 40.6%; second year — 7
= 41, 59.4%). We point out that, from 2008, the university studies within
UAIC have been organised according to the Bologna process on three levels:
bachelor’s studies (3 years, six semesters), master studies (2 years, four
semesters), and doctoral studies (3 years, six semesters).

Opver half of the subjects reported living in urban areas (z = 190,
57.8%) in the previous year, while the rest of the students were in rural areas
(n =139, 42.2%). At the same time, most students reported living primarily
with the members of their families in the 12 months before the research (z =
213, 64.7%), while around a fifth noted having leased a residence (7 = 65,
19.8%). Furthermore, the population studied also comprised respondents
who lived in their place — excluding family, hostels, or rent-based systems (
= 31, 9.4%), or student dorms within the university campus (z = 20, 6.1%).
Using a ratio scale, we measured the level of academic performance recorded
by the population studied. Hence, most students obtained an average
between 9 and 10 (» = 151, 45.9%), followed by the categories of
respondents with general averages between 8 and 8.99 (z = 119, 36.2%),
between 7 and 7.99 (» = 47, 14.3%), between 6 and 6.99 (# = 8, 2.4%), and
under 6 (7 = 4, 1.2%)), respectively.
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Measurement tools

This part synthesises general information regarding the scales used in
the data-collection tool. We highlight that the scales are featured in their
order within the questionnaire.

Satisfaction With Life Scale (SWLS). An essential element of subjective
well-being is the “cognitive component” (Pavot & Diener, 1993), measured
by the classic SWLS (Diener et al., 1985). The items reflect the level of
satisfaction with life among students as they filled in the research tool
without referencing past or future experiences. The total calculated values
range between 5 — 35, with low scores proving extreme dissatisfaction and
high scores very high satisfaction. After applying the internal consistency
test, results indicate high reliability (Cronbach's alpha = .895).

The multidimensional scale of perceived social support (MSPSS). Concerning
the measured social support perceived by students, we applied the MSPSS
(Zimet et al., 1988). This tool allows a “self-report measure of subjectively
assessed social support” (Zimet et al., 1988, p. 30), comprising 12 items,
each measured using scores from 1 (Very strongly disagree) to 7 (Very
strongly agree). Thus, calculated scores may vary between 12 and 84, with
low values indicating a low level of social support, while high prove a high
level of social support. In our analysis, we used the scale as a whole; by
calculating Cronbach's alpha coefficient, we concluded the existence of very
high reliability (Cronbach's alpha = .946). By formulating the items — using
the present tense, we asked the students to reflect on perceived social
support at the moment of the research.

Pandemic Emotional Impact Scale (PEIS). To measure the emotional
impact of the pandemic on students, we used the PEIS (Ballou et al., 2020).
The tool comprises 16 items; the scores for each item comprise 5 points
from 1 (Not at all) to 5 (Extremely). High scores show a strong impact of
the pandemic emotionally, while low scores indicate a minor impact. It is
worth noting that Ballou et al. (2020) used a scale from 0 (Not at all) to 4
(Extremely), but because we used five levels of intensity, the numbering
from 1 to 5 did not affect in any way the accuracy of the analysis. After
conducting the reliability analysis, we have concluded that the scale has very
high internal consistency (Cronbach's alpha = .944).

The academic and professional worries were measured using the
Pandemic Academic Worries among University Students scale (PAWAUS), a
recently developed tool (Apostol et al., 2021), in the context of translating all
didactic and practical activities from an on-site, face-to-face setting to the
online. Hence, low values indicate a high degree of worty, while high scores
a low degree of worry. To introduce items targeting both academic and
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professional worries, we have started from the assumption that SW students
are more likely to feel the need to benefit from educational training
interconnected between the didactic and professional training sides. At the
moment of the research, they are “in the middle of forming their
professional identity in the academic context, marked in the last two years by
the Covid-19 pandemic.” (Apostol et al., 2021, p. 154). Furthermore, this
scale targets how the students anticipated the influence of the adaptations
and transformations incurred by the didactic activities in a pandemic context
on their academic and professional path in the near future. Not least, we
point out that the internal consistency score is high (Cronbach's alpha
= .841).

Preliminary analysis

After using the T-tests, we did not identify among the population
studied significant differences concerning satisfaction with life, general
perceived social support and academic worries in a pandemic context by
gender, education level, and living area, #(327) < 1.806, all ps > 0.06. At the
same time, we have not found significant differences concerning the
emotional impact of the pandemic by gender and area of residence, #(327) <
1.49, all ps > 0.13. However, the T-test indicated a significant difference
concerning the emotional impact of the pandemic by academic cycle, #327)
= 3.26, p = 0.001, in the sense that among BSW students, the negative
emotional impact of the pandemic was perceived more acutely (M = 2.88,
SD = 0.91), compared to MSW students (M = 2.47, §D = 0.90).

The One-Way ANOVA test showed no significant differences
concerning satisfaction with life, general perceived social support, the
emotional impact of the pandemic and academic worries in a pandemic
context by academic achievement in the previous semester prior to the study
conducted, Fs(4, 324) < 1.86, all ps > 0.11. We did not identify differences
concerning perceived social support, by students’ residential status, in the
year preceding the research, F(3, 325) = 1.30, p = 0.27. There are significant
differences by the residential status of the population studied related to
satisfaction with life, (3, 325) = 3.65, p = 0.013, the emotional impact of
the pandemic, F(3, 325) = 3.73, p = 0.012, as well as pandemic worries, (3,
325) = 2.95, p = 0.033. Hence, following post hoc analysis, by applying the
Games-Howell test, we identified the following aspects: students who lived
in a rent-based system reported lower levels of satisfaction with life (M =
3.99, D = 1.30) compared to students who lived with their family (M =
4.55, §D = 1.40); students who lived in their residence (excluding family,
dorm, rent-based) perceived a lower emotional impact of the pandemic (M
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= 2.34, §D = 0.84) compared to their peers who lived with their family (M =
2.79, §D = 0.92) or in a rent-based system (M = 2.96, §D = 0.93); subjects
who reported having lived in student dorms reported higher academic
worties levels (M = 1.74, §D = 0.67), compared to students who lived with
their family (M = 2.33, §D = 0.99), in a rent-based system (M = 2.36, §D =
1.12) or in their residence (M = 2.58, §D = 1.02).

Furthermore, we identified a positive and significant correlation
between the age of the participants and SWLS, » = 0.172, p = 0.002, and
PAWAUS scale, » = 0.222, p < 0.001, respectively. Thus, as age increases,
life satisfaction improves and academic worries in a pandemic context
decrease. At the same time, another significant correlation, this time
negative, is that between students’ age and PEIS, » = -0.211, p < 0.001.
Against this background, it may be stated that, as we get older, the emotional
impact of the pandemic lowers. Not least, it is worth noting that we have
failed to find a significant correlation between the age of the participants and
MSPSS, = 0.098, p = 0.077.

Correlations

In this part we have analysed the correlations between the scores of
the four scales used in our study (Table 1)

Table 1. Correlations between satisfaction with life (SWLS), perceived social support
(MSPSS), pandemic emotional impact (PEIS and academic worries (PAWAUS).

Scale M SD 1 2 3

(1) SWLS 447 | 1.38

(2) MSPSS 539 | 1.36 | 0.59*

(3) PEIS 2.80 | 0.94 | -0.37* -0.26*

(4) PAWAUS 232 [ 1.01 | 0.14* 0.19* -0.29*

Notes. * p < 0.001; ** p = 0.01
Authors' work

Findings show that students who benefitted from higher social
support experienced significantly higher satisfaction with life (» = 0.59, p <
0.001), thus less emotionally impacted by the pandemic (» = -0.26, p < 0.001)
and scoring lower levels of academic worries in the pandemic context (r =
0.19, p < 0.001). Furthermore, the subjects who reported a high degree of
satisfaction with life did not perceive a high negative impact of the pandemic
emotionally (r = -0.37, p < 0.001), while academic worries in a pandemic
context scored relatively low (» = 0.14, p = 0.01). Furthermore, subjects who
perceived a higher negative emotional impact generated by the Covid-19
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pandemic manifested higher worries regarding the academic path (r = -0.29,

£ < 0.001).

Testing the role of pandemic emotional impact on academic and
professional worries among social work students while controlling for
satisfaction with life and perceived social support

First, we tested the predictive role of pandemic emotional impact and
the associated controlling variables, satisfaction with life, perceived social
support, age, level of education and living area. Results show that they
significantly explain 14% of the variance of academic and professional worries
(R* = .14, F (6, 322) = 8.29, p < .001; (see all direct effects in Figure 2).

Satisfaction . Plel'lcgi'\'ed
with Life 5% ocial Support
(SWLS) (MSPSS)
> (Present) (Present) e
3

Academic and
Professional

Pandemic
Emotional

Impact (PEIS) Worries
(PAWAUS)
(Past) (Future)

Controlling variables: age (continous variable), education level (BSW
=1, MSW = 0) and living area (rural = 0, urban = 1)

Figure 2. Mediation model through satisfaction with life as a subjective well-being part and
social support for the relation pandemic emotional impact and academic and professional
wortties. (Authors' work)

Moreover, results show that the pandemic’s emotional impact
directly affects academic and professional worries (B = -27, SE =.06 p
< .001). Satisfaction with life has a direct insignificant effect (B = -.05, SE
.05 p = .27), and perceived social support has a significant direct effect (B
= -11, SE = .05 p = .02), indicating that high social support level
determines a decrease in academic and professional worries. Age
significantly and positively determines academic and professional worries (B
= .03, SE = .01, p <.001). Level of education has a direct insignificant effect
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B = .14, SE = .15, p = .34). Living area determines the academic and
professional worries (B = -.04, SE = .11, p < .001) insignificantly.

The total effect of the predictive model shows that all main variables
significantly explain 12% of the academic and professional worries variance
(R = 12, F (4, 324) = 10.86, p < .001). Pandemic emotional impact
significantly and directly increases academic and professional worries (B = -
29, SE = .06, p < .001), while age has a significant and positive effect (B
= .03, SE = .01, p < .001), education level has an insignificant effect (B
= .10, SE = .13, p = .48) and living area also has an insignificant effect (B =
-.06, SE = .11, p = .60).

Finally, the indirect effects of the pandemic emotional impact while
controlling for satisfaction with life are insignificant (B = .02, SE = .02, CI
95% [-.02; .06]. Results show a significant indirect effect of pandemic
emotional impact while controlling for perceived social support (B = -.04,
SE = .02, CI 95% [-.08; -.01]. An indirect insignificant effect of pandemic
emotional impact is registered while controlling for both perceived social
support and satisfaction with life (B = -.03, SE = .01, CI 95% [-.01; -.03],
indicating a decrease in academic and professional worries.

Discussions

Students felt less connected to the academic community during
online classes than during face-to-face classes (Puljak et al., 2020; Son et al.,
2020; Balta et al., 2021). This conclusion, correlated with the findings of our
analysis, points out the significance of direct contact with the academic
setting. The primary goal of this study was to test the direct relationship
between the pandemic emotional impact and academic and professional
worries while controlling for perceived social support and satisfaction with
life. Concordant with other studies, results indicate that these wvariables,
along with age, level of education and living area, are significant factors for
the variance of academic and professional worries and in managing general
stressful factors (Aslan et al., 2020).

Although satisfaction with life does not significantly determine
academic and professional worries, perceived social support has a significant
direct effect. This is similar to what other studies have highlighted, with a
general recommendation regarding mental health prevention. For example,
Apgar and Cadmus (2022) previously emphasised the role of social support
in coping with Covid-19 emotional impact and worries. Boda et al. (2020)
also emphasise the relevance of social support in reducing the pandemic
emotional impact and strengthening students’ mental health. Mutual support
throughout the learning process — including the socialisation process in both
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the academic setting and the professional community of the social workers —
learning by participation and reflection, the combination of theoretical and
practical knowledge and the direct activity with the beneficiaries of the social
services (essential for social work training) were all impaired during the
pandemic. We are still to determine how it will influence, in the long run, the
graduates’ capacity to adjust to the requirements of the professional
community.

Furthermore, such interests concerning the specifics of adapting the
activity of social workers during the pandemic have multiplied in empirical
investigations (Bela et al., 2021; Devlieghere & Roose, 2020). Moreover,
indirect effects indicate a decrease in academic and professional worry when
controlling for perceived social support alone and while controlling for both
perceived social support and satisfaction with life. These results align with
pandemic empirical results regarding the need for students to develop or
strengthen healthy coping strategies (Baumann et al., 2021).

Regarding gender and educational variables, results generally indicate
no significant differences, except for pandemic emotional impact, where
BSW reported being more negatively affected compared to those in master
studies. Furthermore, we observed a significant age pattern regarding
satisfaction with life and academic and professional worries. Ageing is
related to more satisfaction with life, lower academic and professional
worries level, and lower pandemic emotional impact.

Regarding satisfaction with life, results indicate that living area is an
essential factor to consider; students living in rent reported lower satisfaction
levels than those staying with their families. Similatly, those living in student
households reported higher academic worries than those living with their
families or having their place. However, the sudden shift to online learning
made even more vulnerable the category of students requiring support
(youths from disadvantaged settings) from both their peers and teachers to
adapt to the educational demands specific to student life. Thus, the physical
distance from the secured familial environment determined a lower level of
satisfaction with life among students. Lower perceived social support among
students who chose to remain in the proximity of the academic space (living
on the university campus even during the difficult period of restrictions)
makes us state that universities should always be ready to provide support,
mentoring, and socio-psychological counselling to overcome crisis similar to
that generated by the Covid-19 pandemic. No other significant differences
were reported regarding social support, satisfaction with life, emotional
impact and academic and professional worties.
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In addition, our findings show that students who were less
emotionally impacted by the effects of Covid-19 had no worties about their
capacity to continue or complete their studies or their employment
perspectives. We mention that SW students were significantly affected by
limited access to social and socio-medical institutions. This is concordant
with previous works regarding the emotional effects of conditions during
pandemic times (Balta-Salvador et al., 2021). Furthermore, results also show
that academic and professional concern is an even higher risk for mental
health issues previously related to anxiety and depression for students (Beiter
et al., 2015).

Hence, students were prevented from completing their practicum or
volunteer activities, so necessary to acquire specific skills. It may factor in
the increase in academic worties concerning the educational or professional
path. We are yet to determine whether the significant limitation of face-to-
face didactic activities — including two-year practicum and volunteer work —
will erode the learning process for SW students, with potential negative
consequences on the socio-professional integration of the graduates.

Limits of the study

Some limits of the study should be addressed in future research. First, most
important, we acknowledge that our process model is tested using a cross-sectional
design and not by using time-points in measuring main variables. This is difficult
for our model because by testing mediation we infer causal effects. Still, our
measures and items of measures are formulated by considering different time
points — past, present, and future. Future studies should test this model using
longitudinal designs or a log linear method. Furthermore, measures used are self-
report questionnaires and this also limits the interpretation and generality of results
due to desirability effects. Hence, the self-reported questionnaires constitute a
limitation in the study due their subjective nature. Also, we determined that
perceived social support and satisfaction with life mediate the direct effect of
pandemic emotional impact over academic and professional worries, but also
consider the fact that some of our controlling factors related to type of studies or
their living conditions are related to our main outcome. We believe that some other
factors could be addressed here in future studies for a clearer image of how
conditions in the academic setting could influence worries. Finally, although our
previous analysis indicate that academic and professional worries can be measures
globally, we still believe that insight for each dimension could help analyse which
factors could be improved (i.e., voluntary activities or meetings with professionals).
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