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Abstract: The purpose of the present paper is to develop the 
key messages for social entrepreneurship education 
promotion among socially vulnerable youth. The scope of the 
research includes the communicative specificities of the 
vulnerable students with a special focus on orphans. The data 
for the research was obtained by conducting 12 expert 
interviews with educators and NGO members (2021-22, 
qualitative methodology). The results of the research showed 
that orphan students tend to hide their status and appear 
“average” in communication, though are more closed than 
their peers. It is discussed that communication with 
vulnerable students at HEI has to avoid treating them as 
special and motivate them to participate by messages of the 
personal empowerment and knowledge necessity to be 
autonomous and successful social subject. In conclusion, we 
propose the guidelines for educators’ communication with 
vulnerable youth and key messages for the inviting 
communication of the «Creative Spark. Making Good» social 
entrepreneurship educational project of the Anglia Ruskin 
University (Cambridge, UK) at V.N. Karazin Kharkiv 
National University. 
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Introduction 

Contemporary higher education in Europe and neighboring 
countries faces multiple challenges concerning the students’ preparation and 
motivation in a frame of their future role as fully functional society 
members. 

Higher education institutions (further in this text appealed to as 
HEIs) are often commonly seen as responsible for professional socialization 
only. However, young people today tend to come to higher school in search 
if not for themselves, then for a strong basis for future activities, or even for 
the understanding of what these activities should be. People having the 
degree are expected to be future leaders and innovators, they are more active 
politically and more often take part in volunteering (Gross, 2019). That is 
why HEIs strive to provide students with extra leadership and business-
building courses to enhance their startups and form the overall entrepreneur 
mindset (Charrón Vías & Rivera-Cruz, 2020). For instance, at V.N. Karazin 
Kharkiv National University we partner with Anglia Ruskin University in 
holding masterclasses and courses on social entrepreneurship to make our 
students’ projects also beneficial for society. 

Social entrepreneurship is considered the leading paradigm to win 
clients in any business field, and simultaneously the reliable approach to 
establishing sustainable development worldwide. Social entrepreneurship 
creates the basis for re-engagement in local communities, bridging capitalism 
together with social altruism. That is why studying social entrepreneurship as 
a way to recreate social structures through pedagogical influence is valuable 
for places affected by negative events, such as political reforms, economic 
crises, and war. Social entrepreneurship learning also fulfills the task of 
students’ empowerment and shapes their value system towards more social 
responsibility and participation. 

The latter is especially important for socially vulnerable categories of 
student youth – those having higher risks of social inadaptation due to 
special educational needs, traumatic experiences, or torn family connections. 
For them, higher education is already a way to social adaptation, and 
participation in entrepreneurship educational projects could make an even 
deeper impact. 

However, in developing countries, social entrepreneurship is still a 
new approach that needs time to become known as proven effective. For 
educators, this means students may not be motivated to participate in 
activities that are crucial for their and their community’s well-being. 
Facilitating participation with promotion helps to gain the students’ audience 
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for social entrepreneurship projects, but there is no scientifically-based 
approach to pedagogical communication and motivation of the socially 
vulnerable students, who are regarded as the primary target group for such 
activities. In fact, in many countries, governments provide inclusive 
environments in schools, set entrance quotes, and build systems of foster 
care, but these programs center around children and adolescents (Zablotskiy, 
2020), and even those aiming for socially vulnerable youth do not regard the 
problem of socially vulnerable students’ communicational specificities.  

The purpose of the present research is to develop the key messages 
for social entrepreneurship education promotion among socially vulnerable 
youth. Considering this goal, we first analyzed the existing law and academic 
and practical literature on the vulnerable youth in Ukraine and abroad, 
focusing on orphans as an example. Second, we conducted interviews with 
V.N. Karazin Kharkiv National University departments’ deputy chiefs, 
educators, and Kharkiv experts on the topic. Third, we compiled their ideas 
with a secondary analysis of the quantitative research of students’ 
communicative preferences. Finally, we created guidelines for 
communication with socially vulnerable student youth that can be used by 
educators and educational institutions’ administration, local and state bodies. 
Abiding by these guidelines, we developed key messages for the social 
entrepreneurship education project «Creative Spark. Making Good» 
promotion among the socially vulnerable students of V.N. Karazin Kharkiv 
National University. 

Literature review 

Socially vulnerable categories include groups of people who have 
limited resources to meet their needs and exercise their rights under normal 
circumstances and people who, under circumstances beyond their control, 
find themselves in particularly difficult social conditions. The Law of 
Ukraine on Social Services defines difficult life circumstances as 
“circumstances that negatively affect the life, health, and development of a 
person, the functioning of the family, which the person/family cannot 
overcome on their own” (Law of Ukraine of 17.01.2019 №2671-VIII). 
Thus, socially vulnerable categories of student youth are people under the 
age of 35 getting higher education who, due to circumstances beyond their 
control, have limited resources to meet their needs and overcome the 
consequences of these circumstances. Socially vulnerable categories are 
regarded as fewer active participants in social exchange, consumption of 
educational content, and social communication in general. 



Revista Românească pentru 
Educaţie Multidimensională 

March 2023 
Volume 15, Issue 1 

 

425 

The concept of social vulnerability in a broader sense refers to the 
distorted relations of young people with such institutions of society as the 
family, school, labor market, health, and justice. Central to the concept is the 
gradual accumulation of negative experiences from interaction with such 
institutions, which ultimately leads to social incoherence (Haudenhuyse, 
2012). This means that putting the wrong accents or topics in 
communication with the vulnerable student may deepen the vulnerability 
and alienate such student even further. Social vulnerability is a condition that 
can occur due to experiencing or realizing the ties severance or subject’s 
alienation from the values through which a person largely identifies 
him/herself (May, 2017, quoted in McLennan, 2019). According to empirical 
research, the rupture of a close emotionally significant relationship, 
especially at a young age, does increase the probability of mental health 
disorders, such as low self-esteem, anxiety, and depression (Sahad et.al., 
2017; Priyanka, 2018; Cameron, 2017), and behavioral disorders affecting 
academic success and adaptation (Berardi, 2017). Though such findings are 
primarily associated with orphanages, foster care children and adolescents 
also face issues related to the quality of parenting in the foster family and 
mutual adaptation (Chodura, 2021; Hassall et al., 2021). Accordingly, the 
communication specificity of students that were deprived of parental care in 
childhood, may take the form of redundancy or lack of participation, 
inclusion, content production, or other parameters of communication. 

The second factor of vulnerability is the experience of being 
controlled by external forces (McLennan, 2019). Usually, to help children 
deprived of parental care adapt, the compensatory approach is used. The 
state and social services try to provide a substitute for the family and lost 
ability in both material and social terms. However, being exposed to such 
special, inevitable and necessary, kinds of services, focused on a selected 
group, may become an important factor in the orphans’ differentiation from 
the “average” youth. 

For young people, stigmatization, discrimination, sanctions, and the 
outer perception of incompetence due to low ambitions and lack of 
“success” are often associated with a higher degree of social vulnerability 
(Haudenhuyse et al., 2012). That is why the process of vulnerable students’ 
adaptation and empowerment inside the HEI is crucial for their future life 
success and social functioning, and this is not limited to specific professional 
knowledge (Spivak et al., 2021). In this regard, HEI serves as the space of 
their beliefs and values challenging and comparing with those dominating 
the current world. Mastering the legitimate means of participation in 
profession and social life, students also gain from HEIs a certain vision of 
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the world and possible impact on its change. So, the target pedagogical 
influence here is to give vulnerable ones the knowledge needed to succeed. 

Entrepreneurship relates to the features and practices that principally 
contrast those associated with vulnerability. An entrepreneur is usually the 
person or organization making production start, namely, clarifying the 
needed resources, accessing risks, and actively engaging labor, capital, and 
means of production to run the process (Ashta, 2019). The main focus of 
entrepreneurship, therefore, lies in communication with social entities, as 
“the entrepreneurial organization gains access and functional control over a 
network of resources that are not within its hierarchical control” (Baporicar, 
2017). 

Regarding the social vulnerability from N. Luhmann’s perspective as 
the state of communicational dysfunction between the individual or group 
and the society, we can conclude that such individual or group has narrower 
access to resources needed to participate in various forms of 
entrepreneurship. An absence or lack of emotional connections with 
significant Others and material insecurity, born by trauma, lead to hesitation 
in life goals. It is accompanied by usual challenges – stresses from 
examinations and adaptation to the HEI itself, that students overbear only 
by self-resistance (Topuzov et al., 2020). Sometimes the vulnerability forms 
paternalism and a dependent psyche, which significantly reduces the 
motivation to continue education, and can later lead to life failure (Bailey & 
Phillips, 2016; Bevz et al., 2020; Tate, 2012). For example, while the overall 
statistics for a bachelor's degree in youth in the United States is about 30%, 
for young people who have left the system of foster care, this rate is only 
about 8% (Gross, 2019).  

That is why an effort to make pure business could be more traumatic 
for vulnerable youth and for the society they act in, as they lack connections 
balancing purely commercial motivation in entrepreneurship. The answer to 
this is social entrepreneurship education for the vulnerable youth, 
reconnecting the individual and the society. While entrepreneurship usually 
aims to create added value and income for everyone directly included in the 
business, social entrepreneurship specifies its goal of addressing social 
problems and creating value from which society can also benefit (Zhao & 
Mao, 2018). 

However, making social entrepreneurship skills the optional part of 
the educational program means neither the people with vulnerabilities start 
automatically joining these activities, nor the pedagogical staff acts in the 
right way to attract vulnerable students to the courses on entrepreneurship. 
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This is why we researched the needs of vulnerable students to reform HEI’s 
communication with this category towards more trust and efficiency. 

Data & methodology 

In this research, we focus on the students-orphans. In Ukraine, they 
are treated as a specific group of vulnerable youth, with an appeal to special 
educational and socialization needs. Orphans’ upbringing for a long post-
soviet period was and still is based on the principle of compensation for 
family deprivation, mainly in a form of residential care (Lialiuk et al., 2019; 
Popovych et al., 2020; Udovenko et al., 2020). As the new connections, 
membership, and exchange networks we are building are always being 
calibrated with patterns from existing structures, we can hypothesize that 
communicational specificity of students deprived of parental care may take 
the form of redundancy or lack of participation, and inclusion, content, or 
other parameters of communication. 

To identify these features, the authors of the project proposed to 
interview students from children deprived of parental care and their 
“ordinary” colleagues, after which it was planned to compare these groups 
to determine whether there is a qualitative difference in their life and 
educational practices, first of all, in communication. 

After conducting 3 trial interviews with orphan students of the V.N. 
Karazin University, it turned out, that the first and foremost specificity is the 
avoidance of emotional topics and accesses. For the stranger, it is almost 
impossible to obtain information this way, because when approaching the 
sensitive topic of close contact, living conditions, family circumstances, etc., 
students who have no emotional contact with the interviewer are 
communicatively closed. Given the ethics of sociological research, we 
decided to completely revise the design of the interview so as not to 
aggravate the trauma of students deprived of parental care in any way. 

Accordingly, the authors of the study conducted expert phone 
interviews (2021-22, N=12) with representatives of education and social 
care, who have experience both with students from children deprived of 
parental care and “ordinary” students. In particular, the study included as 
experts the deputy chiefs for education or relevant administrators of 8 
faculties of Karazin Kharkiv National University, as well as 4 representatives 
of public organizations and volunteers who also have relevant experience. 

To obtain the communicational profile of orphans, we first asked the 
experts about the general features of the category in communication and 
then checked their perception of values, education activity, and participation 
in social projects. In the final part, we directly asked for experts’ advice on 
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communication with socially vulnerable students and social entrepreneurship 
education promotion to them. 

Key findings 

According to the results of the interview, students from children 
deprived of parental care do have several communicative specifics, mainly 
stemming from their childhood experiences of being or not being an 
orphan.  

In any case, it changes the person, and not in a good way. […] Maybe, when it 
happens at 16 or 17, it’s not that bad, but if it happens before 14 – for me, it’s the age 
when the person can understand the adult problems in full, – then it leaves the not good 
trace on the human’s psychic. And we are talking about not having parents. If they are 
absent from the beginning, this is the one case, if they are parents abandoned from the 
parental rights – another… (Educational expert 5) 

In general, the later they suffered the trauma and the more social ties 
with family members they continue to maintain after it, the less dramatically 
it will affect their communication. In contrast, for the grown-up person 
becoming an orphan, though emotionally traumatic, is, in a way, less 
traumatic socially. Such students are more sustainable in their professional 
and social development: I had a graduate student, M., who graduated seven years ago. 
Her aunt was her caregiver. Around the time M. was in her fourth year, her aunt died. 
But nothing happened, M. has a normal life, now she works as a chemistry teacher at 
school, she is married and has a child. She has a normal life (Education expert 2). 

On the contrary, the broken connection with such the fundamental 
basis of personality as the basic family, continuing to higher school, 
redefines and inevitably changes for the subject the “sense of scale” in social 
coordinates. Lack of close relationships in the early years of life leads to an 
inability to determine the degree of closeness in communication with 
teachers and adequate content, especially when maintaining a long social 
distance in communication (this conclusion is intermediate and is better to 
be validated through quantitative psychological research). If a “normal” child 
has basic trust in adults, then they [students from orphanages or boarding schools], due to 
the constant change of adults, have basic distrust. They perceive the discipline differently… 
they do not perceive that it is for their benefit (NGO expert 1). Though this case is 
rather unusual, one of our experts told a story of the girl student orphan he 
helped; perceiving professional care as a personal attachment, she developed 
closer relationships with him and his wife, acting as if they were her family 
while she studied and even after she graduated. 

The majority of our informants noted that vulnerable students do 
not seek to share all the details of their biographies, hiding them from most 
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people around: the girl in the fifth year, A., has a caregiver, but we never touched this 
topic [in conversation] (Education expert 4). They seek to not differ from their 
“average” colleagues in everyday superficial communication or table talk: 
students communicate differently, some more, someone less, so I had two such girls as 
magister supervisor. Well, here I would say that I did not notice any difference from others, 
that is, they are normal, socialized (Education expert 2)[…] if I did not know that he 
is an orphan, I would not even think he is (Education expert 1), average students… 
No worse than everyone else. They do not make an impression of being dysfunctional 
(Education expert 7). 

On the one hand, this is in line with the strategy of stigma avoidance 
as the way to adapt and proceed in social life and education; on the other, it 
is likely the impact of insecurity in social relationships factor: because of the 
traumatic experience, they perceive the world more suspiciously […] they are more closed. 
They can be pulled to talk, but then they are attached to you faster, if you start 
communicating with them more closely, help them. If this is not the first, not the second, or 
third meeting, then they are attached, and if they are already attached, then they are very 
strongly attached. That is, they already believe that you are… maybe, not owing to them, 
but that you will always respond, despite the fact that you are strangers (Education 
expert 3), is difficult to make friends with them, but if you make friends, it is difficult to 
explain that you still need to keep a certain social distance (Education expert 2). This 
may be an attempt to supplement or compensate for the lack of strong 
structural ties, especially important for those who have the experience of 
living in an orphanage or boarding school, and/or of orphaning events in 
childhood. 

Among the orphans’ life values, success prevails, though for them it 
is understood sometimes in monetary terms. Their main motivation for joining the 
higher school is that they will be paid money (NGO expert 3). Experts also 
accented that money in this case stands for the opportunities to consume, 
take part in youth life and have autonomy. For orphans, the last is even 
more important than for students from average families – we can assume 
that gaining a stable source of money is part of their empowerment and 
becoming the social subjects fully included in society. For instance, experts 
noted the importance of fashionable and beautiful clothes for orphans, 
because for them it is very important – to look no worse than «average» (Education 
expert 8), it is a kind of symbol of ability, especially for those who came to 
HEI from boarding school. 

The academic success of orphans is usually good, or at least not 
worse than that of average colleagues, though it also depends on whether 
they were part of a boarding school or not. Speaking of cognitive functions, they do 
not differ, same kids [as the “usual” ones]. Possibly, there is a deficit of attention, and 
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they may experience difficulties in adaptation because they felt no such support as those 
with parents. But in the educational process, there are no [special] difficulties. […] Ten 
years ago, there were such cases, when the persons just didn’t study. […] He just didn’t 
study, had no motivation, possibly, he hadn’t had an understanding of what is higher 
education for, though the state had provided it to him. And now I observe there are no 
such problems, they are motivated, and they possess a relatively high level of academic 
success (Education expert 7). It can be due to the cultural capital’s self-
reproduction patterns because the more effort a person makes at the stage 
of general school, the more likely it is that (s)he will continue to try in higher 
school. For children deprived of parental care, this works in the same way, 
especially in the case of the university: for them, Karazin is a dream. They will not 
sleep at night just to enter, because they still have such an understanding of healthy prestige 
(NGO expert 1). There is also usually not used nowadays the «legislative 
immunity», which does not allow the expulsion of the student with the status 
of a child deprived of parental care: earlier it could be said they made use of it, now 
– I don’t think so (Education expert 8). Due to personal secrecy, as well as the 
availability of financial support from the state, if unwilling to make extensive 
acquaintances, such students, according to experts, are less distracted from 
their studies: they have, so to speak, nothing to spend time on (Education expert 7). 
Therefore, sometimes they are even more successful than their «ordinary» 
colleagues. That is why, for those orphans who made it to the university, 
academic success is part of the overall success in socialization and rather 
can’t be used solely as the core value to the key message to promote social 
entrepreneurship education. 

In higher school, students from orphanages seek, first of all, the 
continuation of care and social protection. They have a mad fear of leaving the 
boarding school for adult life,… of staying in the vast world alone (NGO expert 3). 
Admission to the higher school provides an opportunity to extend the years 
of study and, in fact, adaptation, though for foster and relative care students 
this is less common. Students who have a caregiver from among relatives are 
generally more active and confident than those from a boarding school or 
orphanage. Indirectly, this indicates the imperfection of the boarding school 
system, as one of the experts noted, a lot depends on the boarding school, and what 
people work there (NGO expert 2). 

Group relationships of students from children deprived of parental 
care are equal to those of the average student; there are no special conflicts 
between them. Some experts said these students were willing to find close 
friends at the university, but due to their suspiciousness towards the world, 
they have usually few such connections. Others accent the vulnerable 
students’ overall will to be part of the group, despite even the visibility of the 
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trauma. Comparing the orphans to the students with disabilities, who often 
have no way to hide their trauma, one of the experts shared a case: [orphans] 
sometimes have to learn even the everyday psychology of their peers… Because they have to 
cross this margin of speaking to another person, for example, to ask for the summary of a 
lecture, or to speak to the lecturer about repassing some credit. At the same time, I once 
had a boy with a disability, who wasn’t able to speak. But he forced his parents to drive 
him by car to listen to the lecture. He also observed his peers, I’m sure, and I asked his 
mother, why they are coming, wouldn’t it be easier for them to study at home? She 
answered that he wanted to listen to the lectures and to be among students (Education 
expert 7). In general, experts stated orphan students neither treat, nor are 
treated by anyone differently, be it their peers or tutors: personally, I don’t even 
pay attention to who they are – students with privilege, orphans, whatever… There are 
just E & D-level students, C & B, and A-level students. Other tutors – well, though 
this information is at the dean’s office, tutors do not use it (Education expert 5). At 
the same time, except for mandatory interviews or documents needed 
specifically from people with orphan status, these students ask for help from 
the administration no more often than others. Some experts even noted that 
orphans more often have the habit of solving problems independently. This 
is especially true when approaching the organization of independent living in 
a dormitory: ours will give a hundred points ahead in comparison to family ones, as they 
can do everything themselves (NGO expert 2). On the other hand, there is some 
slovenliness… Trifles, but something crumpled… As if a person is not trained 
(Education expert 4), constantly dirty shoes… They just do not pay attention to it 
(Education expert 5). 

Orphan students demonstrate the same level of inclination to 
participate in social projects or volunteering as average students do. 
Sometimes they do not want to have any connection with any social 
vulnerability, even with that one they have successfully overcome. I’d say the 
majority nowadays aren’t keen [to volunteer]. They [vulnerable students] are just in 
general trend (Education expert 7), among them there also are those who return, 
help… And there are those who grew up, succeeded, have their own family, forgot about it 
all, and do not want to remember (Education expert 5). The last is especially true 
for boarding school students. 

We can conclude that students from children deprived of parental 
care are characterized by a communicative strategy of stigma avoidance. 
Receiving the necessary financial support and working hard to achieve 
financial autonomy, they seek to convey the image of an «average student» in 
communication, often hiding the specificity of their life experience. 

When asked about the ways to communicate with vulnerable 
students, the experts told of the urgent necessity to avoid exclusive 
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communication, which may accent their vulnerability. Forget that they are special 
because they’ve got no parents (Education expert 8). 

Experts have also proposed the wider overall representation in 
media to reach as many Karazin students as possible, having in mind 
vulnerable students tend to be part of the group, so they will be reached if 
the students’ opinion leaders and hubs are reached. Just informing the students 
will be enough, so that they [vulnerable] would also hear about it (Education expert 6). 
This is related indirectly to the HEIs’ inevitably conservative 
communication: they rarely collaborate with external opinion leaders and 
tend to use more stable and respectable media than informal channels in 
messenger or TikTok. 

Speaking specifically of the «Creative Spark. Making Good» project 
promotion, experts commented on extra-curriculum projects in general, 
regarding students’ low motivation to participate in something that they 
aren’t sure is useful and that isn’t necessary for getting a diploma. 

All experts confirmed it is necessary to build communication starting 
from why the project would be useful in terms of future personal and 
financial autonomy; and the sooner this future is, the better. The social 
support orphans get in HEIs may secure them from worries while they 
study, but as it finishes after graduation, the ability to earn without parental 
help is important and this message can attract their attention. Even for me, it is 
difficult to understand how they can monetize what they do,… so if you could explain it to 
them! (Education expert 4), show them they can gain money from it (Educational 
expert 6). Other suggested ideas include social entrepreneurship education 
building into the “regular” entrepreneurship courses; not promoting it 
separately; the widening covered topics with personal growth, etc. 

The interview has also shown that social entrepreneurship is still a 
vague matter even for some of our experts, so promotion has to be 
simplified through the appeal to non-expert terms and specific cases and 
skills, avoiding possible misunderstandings. For example, the word “social” 
itself has a different connotation in Ukraine, so it may be better not even call 
social entrepreneurship social while teaching it: as soon we speak the word 
“social”, we understand this is for the poor. Social medicine, social society… Better to add 
“innovative”, and “technological” (Education expert 7). 

Discussion 

Summarizing the results of empirical research, we can say that it is 
important to consider not only the vulnerability source but also whether it 
becomes a factor of communication and whether it influences the process of 
education – i.e., whether it is separated from the communicative traits of the 
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subject (appearance, gestures, behavior, etc.). For example, in comparison to 
people with severe health disabilities, orphans’ vulnerability is much less 
obvious. If the person does not have behavioral features that would be 
noticeable in communication, the carriers of this type of vulnerability will be 
less likely to speak openly about it or in some other way bring it to their 
communication with peers and educators. Moreover, even for the disabled, 
treating them in higher school “as a separate group runs the risk of 
obscuring areas of commonality that exist among all students. Nevertheless, 
this is not to suggest that there are no differences between students with 
disabilities and non-disabled students, but that it is easy to assume a great 
divide and overlook the overlap between the concerns of students with 
disabilities and non-disabled students” (Mutanga, 2019; p.16). Thus, an 
adaptation of the vulnerable can be considered successful if the practices, 
forms, and features of communication, including in the media environment, 
are fully consistent with the options broadcasted by their “average” peers. 
The administration and educators must not accent the difference or create 
condescending conditions, so they could learn to collaborate and solve 
conflicts through collaboration to integrate successfully (Moldovan & 

Bocoș, 2021). 
Here the pedagogical challenge appears. Orphans coming to higher 

school certainly possess a relatively high level of socialization, so they tend 
to hide their status, but from the inclusive education perspective, it is 
common to take into account the special needs of vulnerable students. 
However, the efforts to make orphans’ life in higher education easier can 
potentially lead to their trauma deepening in case they are subjected to 
anything other than the routine their “average” colleagues experience. 

On the other hand, to provide the most effective communication, 
educators can take into account the need of such students in the presence of 
“significant others” who are also sources of information and communication 
influences, as they have the right to forgive mistakes, which is quite 
necessary for the student’s development (Kravchuk, 2021). Sometimes they 
tend to find such in the HEI and form strong social ties with them, 
decreasing the psychological distance. Through “a decrease in the 
psychological distance between tutors and students enhances learning 
achievement by increasing the quality of interactions and academic 
engagement” (Lee et al., 2016, p.4), it is dangerous for the vulnerable 
student’s further well-being. That is why tutors and lecturers, becoming 
significant figures for students deprived of parental care, have to pay special 
attention to holding the personal distance and margins between professional 
and emotional inclusion. 
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There are also core values, which possibly resonate with the 
vulnerable students’ experience and are to be used by educators in 
communication. Individual ability to change any status or overcome 
structural inequality, the clear explanation of the path between the 
knowledge gained and the ways to apply it to real-world problems, personal 
knowledge and skills growth as a way to personal financial security and social 
empowerment – all are strategic senses that must underline the 
communication by educators with the vulnerable students. They center 
around two main focuses: social subjectivity strengthening and this subject’s 
empowerment with knowledge and skills. It’s easy to see they reflect and 
restores the two factors of vulnerability by McLennan (distorted relations 
with society and external control). Educational practices for vulnerable 
students are to be explained as a way to the new social ties acquisition and 
individual control establishing. 

To engage more students from the vulnerable categories in social 
entrepreneurship learning, the HEI must promote it with messages designed 
to meet this group’s preferences in the form, style, and core messages. 

As vulnerable students tend to share the communicational behavior 
patterns of their “average” colleagues, we can assume they are present on 
the same social media and use it in the pretty much same way. According to 
the results of the survey «The attitude of Karazin University students to the 
Sustainable Development Goals» (N=447, 2020, spontaneous target sample, 
by Google Forms service, with the participation of NGO “Ukrainian Expert 
League”), 98.9% of Karazin students use social networks. The most popular 
are Instagram (88.1%), YouTube (83.14%), and Facebook (35.3%). Text 
messengers are used by 99.6% of respondents; the most popular are 
Telegram (94.9%), Viber (50.1%), and WhatsApp (19.9%).  The content 
students mostly consume consists of images (87.2%), videos (86.1%), and 
texts (82.1%). At the same time, only 65.5% are engaged in the creation of 
images (photos and pictures), 43% – of texts, and even less create video 
content. Commenting and reposting of images is made by 48.9% of 
students, texts by 39.5%, and videos by 33.6%. The involvement in higher 
education may support the intention to consume textual content, while the 
primacy of visual forms of media, in general, is a defining characteristic of 
social communication by media nowadays. 

Conclusion 

According to the insights on the vulnerable youth’s risks of distorted 
communication, the most beneficial methods to work with vulnerable youth 
in the process of education are individual tasks with detailed positive 
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feedback, practical projects, and cross-specialization group tasks that 
facilitate communication. Here, of course, a teacher, tutor, or curator has a 
great influence and must be prepared for this role and take the position of 
the moderator of the discussion with the rules of acceptance, respect, and 
tolerance. But the major accent in educators’ communication, whether it is 
the conversation in class or about an educational project, has to be shifted 
from the HEI’s compensative support of vulnerable students to their ability 
and empowerment. 

Thus, the most effective communication messages for vulnerable 
students at higher school are those that meet the following requirements: 

1. Do not emphasize the status or somehow separate the vulnerable 
from the “average” students. 

2. Do not accent on the support they get from the HEI or the state. 
3. Promote theoretical and practical knowledge as means of gaining 

financial autonomy, security and success. 
4. Center on the realization and strengthening of every student’s 

subjectivity and free choice. 
5. Center on participation as the way to choose and establish new 

social ties. 
Taking this information into account, we propose to strengthen the 

media presence of the «Creative Spark. Making Good» project, using 
Instagram and Telegram as prime channels, focusing on the strong visuals 
with text added. The visuals have to meet the patterns of overall Instagram 
users’ interest: to present the emotionally bright positive stories of 
achievement, including people, through the imagery precisely edited to the 
compositional and coloristic harmony (Kravchenkova et al., 2021). Posts 
have to include young people of various categories that Karazin students 
could associate themselves with (better to avoid stock images), in real 
interaction, with the focus on the leading person(s) faces and emotions, as 
students with high emotional intelligence are more inclined towards social 
entrepreneurial activities (Tiwari & Bhat, 2020). It is also highly 
recommended to include cute pets, use memes (cautiously, to avoid the too 
old ones), and hold the informal text style and sincere tone of voice. 

Taking into account what our informants told about the vulnerable 
students’ values specifics, the messages we use for the «Creative Spark. 
Making Good» project have to be told as stories and center on such key 
messages as: 

1. Get the power to take care (of yourself). 
2. Get the freedom to decide the future. Yours, your country’s, your 

world’s. 
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3. Knowledge secures (time, money, you). 
4. Have you ever started from nothing and ended with the world 

knowing your name? We have, and we can teach you. 
Given the specifics of the very concept of social entrepreneurship 

(non)understanding among Ukrainian educators, it would also make a huge 
difference if it would be also explained to the academics and student youth 
outside the project participators. It would allow creating the background 
literacy, therefore, the positive connotations for any project on social 
entrepreneurship, including the target one. A campaign like this would also 
widen the understanding of possible forms of entrepreneurship among 
academic staff of various departments. 

Limitations 

As the present study is built upon interviewing a small sample of 
experts (N=12) by the qualitative methodology, its results do not bear any 
quantitative representativity. Therefore, they cannot be used to describe with 
statistical significance the orphan students as a category, the processes in 
Ukrainian higher school, or even the orphans in higher education 
institutions in the Kharkiv region. Our choice to scale the results of the 
orphans’ study to the full category of vulnerable students and youth is due to 
this category specificity and for practical purposes, but we do not 
recommend doing so without further research. To get statistically significant 
scaleable results on the topic, it is needed to conduct further representative 
quantitative research on the youth with various vulnerabilities. 

As we talked to Ukrainian educators and NGO representatives, 
primarily from Kharkiv, the results of the study can be used by social and 
pedagogical scientists in other regions and even countries only concerning 
the specific conditions and contexts of the research. To name a few, they are 
the recent foster care system emergence in Ukraine, Ukrainian higher school 
being post-soviet, Kharkiv region being unique, the majority of experts 
being part of V.N. Karazin Kharkiv National University, the difference in 
programs, teaching, and management styles with other universities in the 
region. The research has taken Karazin Kharkiv National University as the 
base, and though we hypothesize this organization faces pretty much the 
same difficulties and opportunities as the rest of Ukrainian higher schools, 
they are not the same. All of this reduces the comparability of the research 
results even inside Ukraine. 

From the point of view of international significance, the present 
research can only attract attention to the topic and encourage analogous, 
further, or broader research in other countries. 
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It has also to be mentioned that the empirical research was 
conducted as part of the project on the vulnerable categories of student 
youth adaptation to the mediated society. That is why we focus on 
communication features, and our perspective could be distorted by the 
tendency to regard orphan students as part of the broader category of 
vulnerable students, so we could miss some details that weren’t relevant to 
our key concepts. 

Though we accented on the most universal communicational 
aspects, if the recommendations are to be used to communicate with 
vulnerable youth in other regions, spheres, or states, as proposed by the 
present paper, they have to be carefully evaluated by the local experts before 
implementation. 
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