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Furthermore, the article substantiates evolutionary processes 
in the development of the professional training system for 
adults in Ukraine and Western Europe and identifies the 
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develop andragogy as its scientific-theoretical and 
methodological basis. 
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1. Introduction 

New challenges require a necessary modernization of the educational 
system as a leading factor in the socio-cultural generation, successful human 
activity and its further improvement. Adult education is becoming more and 
more important. In international terminology, it is defined as an organic 
component of continuing education, which is designed to expand 
opportunities for lifelong learning of individuals and create conditions for 
their continuing development and mastery of knowledge and skills necessary 
for active creative life expressed in effective professional and social activities. 
At the same time, Ukraine, as a country with a short history of 
independence, has avoided the early global andrological context. The history 
of Ukrainian andrology covers positive stages, as well as times of “falling 
out” of this context. 

In recent years, Ukrainian researchers have actively worked on the 
problems of adult learning: philosophical, theoretical and methodological 
principles of adult education in the system of continuing education 
(Arkhipova, 2002; Boltivets, 2010; Lukianova, 2012; Prots et al., 2021; 
Sihaieva, 2010; Ziaziun, 2001); andragogical principles of postgraduate 
professional education (Povidaichyk, 2021; Protasova & Putsov, 2002; 
Gurevych et al., 2020; Honcharuk et al., 2021; Zhurat et al., 2020); the 
features and technologies of adult learning (Arkhipova, 2002; Demchenko et 
al., 2021; Karasievych et al., 2021; Sarancha et al., 2021; Shahina, 2017); 
comparative andragogy and comparative studies (Desiatov, 2014; Khatsaiuk 
et al., 2021; Kosholap et al., 2021; Kovalenko, 2005; Ohiienko, 2009; Sahun, 
2011; Shuhalii, 2015; Sukhomlynska, 2003; Ovcharuk et al., 2021). 

An important aspect of the national knowledge about humanities is 
the comparative history of andragogy, which allows one to turn to valuable 
and time-tested initiatives in the field of adult learning. The issues of the 
history of adult education in Ukraine have been addressed by Vovk (1995), 
Vorobets (2001), Koliada (2004), Martirosian (2013), Sihaieva (2010). Some 
of its aspects have been covered in scientific publications by Hipters (2014), 
Lukianova (2012), Zavhorodnia (2014). However, there are almost no 
comparative studies on the typology and history of Ukrainian and Western 
European andragogy, which makes the topic of this article relevant. Indeed, 
its findings can deepen the international experience of andragogy by 
comparing it with the history of andragogy in Ukraine as the country that 
has been in scientific isolation for more than 70 years. Such studies allow 
one to outline the proven achievements and alternative concepts of world 
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andragogy. They also may be of interest to those who study the history of 
andragogy in Western European educational institutions that miss an 
authoritarian period of this science’s development. 

Regarding Ukrainian discourse, it is important to objectively 
understand the heritage of past eras as a supplement to the national history 
of adult education and andragogy. It will allow one to use innovative ideas to 
develop modern andragogy and integrate them into the system of continuing 
education. 

A comparative study of the history of Ukrainian andragogy in the 
context of Western European traditions can help one not only evaluate the 
achievements in this field but also resolve several contradictions in the 
development of modern andragogy, in particular between: 

- the growing need to develop adult education in Ukraine and the 
uncertain state policy on its institutionalization; 

- the active development of organizational forms and types of adult 
education and the fragmentary level of their scientific and theoretical 
justification, as well as educational, methodical support and personnel 
provision; 

- the recognized importance of adult education and the insufficient 
level of educational services, its promotion and the development of 
mechanisms for involving adults in it; 

- the insufficient level of practising teachers’ awareness of 
andragogical achievements and the expediency of their integration into the 
content of teacher training and the creative use of the historical experience 
in modern educational practice. 

The article aims to identify common and different positive and 
negative trends in Ukrainian and Western European andragogy throughout 
the history of this science. 

2. The Principles of Studying Andragogy’s Development in Ukraine 

Despite some destructive historical conditions (lack of statehood in 
Ukraine during the specified period), one can trace the continuing 
development of andragogy in Ukraine and, thus, formulate the framework 
principles of its study. 

To begin with, the chronological boundaries of the research cover the 1890s 

 1990s. The lower boundary is associated with the first use of the term 
“out-of-school education” in pedagogical circles and scientific and 
journalistic literature. It denoted a set of educational activities designed for 

the adult population (1894  a report titled “Out-of-School Education” 
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presented by Falbork, & Charnoluskiy (1899) at the meeting of the St. 

Petersburg Literacy Committee; December 1895  the use of a similar term 
is recorded in the minutes of the 2nd Congress of Technical and 
Professional Education in which some prominent educators of that time 
(Abramov, 1900; Alchevska, 1902; Vakhterov, 1896) participated. After the 
general term appeared, the first attempts were made to scientifically reflect 
on the issues of learning and education of the adult population. They were 
preceded by the activities of educational institutions for adults in the middle 
of the 19th century, which included Sunday schools, reading rooms, libraries, 
evening and secondary schools, in the context of the ever-increasing public 
educational movement in the Ukrainian territories. The upper boundary of 
the research is related to the 1990s when the collapse of the Soviet Union 
led to acute social transformations which, in turn, caused radical changes in 
adult education (its rapid regress with a further gradual revival in the context 
of modern educational and scientific trends).  

The territorial boundaries of the research correspond to the administrative 
division of Ukrainian lands in a certain chronological period. Therefore, the 
development of theory and practice of adult education is considered within 
Central, Southern, Eastern Ukraine, that is Dnieper Ukraine. It was part of 
the Russian Empire and later belonged to the Ukrainian People’s Republic. 
Qualifying as part of the UkrSSR (since 1937 - USSR), it remained part of 
the USSR until 1991. 

The concept of the research is to reconstruct the history of andragogy in 
Ukraine as a holistic phenomenon in the comparative context of democratic 
tendencies in Western Europe. 

The primary idea of the research lies in understanding adult 
education as a multifaceted and multifunctional socio-cultural, pedagogical 
and historical phenomenon, whose development has led to andragogy, 
which is a science of adult education. The genesis of andragogy is considered 
in close connection with the socio-political and socio-economic 
development of the country during the period under study. The scale of 
andragogical research is determined based on the analysis of pedagogical 
determinants (goals, content, forms and methods of adult learning), their 
reflection and regulation in legal documents and coverage in scientific and 
educational literature. 

The logic of the research depends on the system-forming processes 
in adult education at the level of structure, content, organizational forms, 
methods and their scientific and theoretical justification. 

The cross-cutting theme of the research is an assumption about the 
continuing development of andragogy in Ukraine and the world starting 
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from the late 19th century to the present. Historical facts and scientific 
achievements prove that, despite different names, Ukrainian science actively 
worked on the issues of learning in adulthood and thus contributed to 
developing andragogy. This process was rather dialectical, dynamic and 
heterogeneous in content. It helped to realize various goals and objectives 
and use various organizational forms and methods which either changed, 
disappeared or were replaced with new ones. The study of these phenomena 
in historical retrospect is considered an important basis for prognostic 
conclusions about the development of adult education at the present stage 
and in the future. 

The methodological basis of the research involves general provisions of 
theory and dialectical understanding of the historical-and-pedagogical 
process; a systematic approach to studying pedagogical phenomena; 
universal philosophical provisions on the interconnection and 
interdependence of phenomena in society. 

A concrete historical approach has made it possible to analyze the 
origins and development of andragogy as a theory and practice of adults’ 
education under different economic and cultural-historical conditions. In the 
context of a problem-related chronological approach, the main attention is 
focused on a comparative analysis on the development of theoretical 
principles of andragogy and the practice of adult learning in different historical 
periods, their evolution, continuity and systematicity. A systemic-synergetic 
approach has helped to understand adult education as a multifunctional, 
independent, complex, adaptive, self-developing system with its functions, 
content, forms and methods. It is characterized by dynamic development and 
functioning, which proves its uniqueness and originality. 

The research is based on the principles of objectivity, historicism, 
determinism, scientificity and systematicity. 

Research methods include the following: universal scientific methods: 
historical and logical methods, scientific classification, theoretical analysis 
and synthesis (used for analytical processing of research sources and 
justification of its theoretical and methodological principles); universal 
historical and pedagogical methods: historical-structural methods (used to describe 
adult education as a complex and systemic socio-pedagogical phenomenon), 
historical-genetic methods (used to determine the factors in the 
establishment and development of adult education in Ukraine), historical-
comparative methods (used to compare theoretical principles of adult 
education at all stages of its development), historical-typological methods 
(used to identify the typology of organizational forms of adult education); 
special historical methods, which are used in historical-pedagogical research: 
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synchronous methods (used to analyze the development of theory and 
practice of adult education simultaneously in different regions of Ukraine), 
problem-related chronological methods, periodization (used to justify the 
periodization of andragogy development), historical modelling (used to 
analyze a structural model of the adult education system); partial historical-and-
pedagogical methods: monographic and biographical methods (used to study the 
evolution of individual views on adult education), paradigmatic methods 
(used to track changes in the content, forms, methods of adult education 
within general political, social, pedagogical and educational paradigms). 

3. The Evolution of the Content and Forms of Training Specialists in 
Adult Education 

At the early beginning of Ukrainian andragogy’s development, there 
already were pan-European trends in the country. The availability of 
qualified specialists was an indispensable condition for implementing 
learning programmes for adults. This research proves that the emergence 
and development of adult education happened due to the personal initiative 
and enthusiasm of the progressive intelligentsia, given there were no 
specially trained personnel at the very beginning. 

Sunday schools gained some significant experience in this area. They 
realized didactic and educational tasks and served as methodological centres 
for adult learning. Historical facts indicate the effective activities of Kharkiv 
Women's Sunday School and, especially, its founder Alchevska (1902). Here, 
special attention was paid to the professional skills of adult teachers, apart 
from various organizational and pedagogical activities. The forms of training 
and advanced training of adult teachers Alchevska (1902) introduced proved 
to be effective and promising. They included regular pedagogical meetings, 
group meetings (similar to modern methodological associations), personal 
and collective pedagogical diaries, continuing self-study with the help of 
pedagogical periodicals, working in the library, museums of visual aids. 

Zemstvos (county councils) played an important role in training adult 
teachers. They initiated, organized and financed pedagogical courses, 
seminaries, congresses and conferences. Besides, they much focused on the 
readiness of teachers to organize and implement educational work with the 
general public (acting as educators, librarians, heads of evening schools, 
disseminators of agricultural knowledge) to promote teacher training. It 
became a tradition for zemstvos to open special short-term (2-4 weeks) 
courses for out-of-school teachers. These courses included both general 
pedagogical and special subjects (the core of out-of-school education; general 
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and applied principles of organizing public readings, schools for adults, 
libraries, museums, exhibitions). Such well-known Ukrainian educators as 
Medinskiy (1930), Rusova (1911) and Siropolko (2001) developed 
organizational and pedagogical principles of courses for adult teachers and 
built the content of education, teaching methods and teaching itself. 

Taking into account the level of organization and fundamentality of 
learning content, one can tell the professional training of adult teachers 
became rather purposeful and systematic. 

The forms of adult teachers’ training, validated in the late 19th 
century and the early 20th century, were further developed in the 1920-40s. 
However, they started to apply general approaches to organizing the content 
of education in the context of Bolshevik ideology. Such terms as "illiteracy 
eradicator”, “kultarmeets” (a participant in a cultural trip), “cultural worker”, 
“political education worker” were used along with the term “out-of-school 
education worker”. At this time, one could observe a subjective approach to 
the individual, who was becoming the object of influence of the totalitarian 
system, to be “curtailed”. 

Given the national level of the campaign to eradicate illiteracy and 
increase the political consciousness of the population, professional training 
of adult teachers acquired official status and was regulated by the state. Clear 
requirements for employees were determined; remuneration and incentives 
for their work were introduced; relevant state-owned educational institutions 
were established (institutes/faculties, out-of-school education departments, 
communist education academies, political education courses). 

At that time, the differences between the professional activities of adult 
teachers and secondary school teachers were scientifically justified. Accordingly, 
the requirements for the professional and personal qualities of specialists in 
adult education were formulated (Chayanov, 1924; Medinskiy, 1930). 

Special learning programmes, which included subjects of general, 
political, psycho-pedagogical and methodological subjects, were developed 
based on theoretical principles of adult teachers’ professionalization and 
taking into account the requirements of Bolshevik ideology.  

They also published ideologically oriented educational and 
methodical literature (manuals, textbooks, recommendations, instructional 
and explanatory brochures, guides). 

It must be noted that the employees of the adult education system 
were systematically and purposefully provided with methodological assistance. 
It covered the following issues: training, retraining and advanced training of 
personnel; the methods of human resourcing; the methods of organizing the 
pedagogical process; the methods of monitoring the quality of programmes, 
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educational and methodical literature; planning and accounting; the study and 
generalization of such experience and its promotion. The main forms of 
methodical work were introductory conferences, systematic methodical 
councils, demonstration lectures, consultations, visits and mutual visits, 
organization of methodical offices. At the same time, the factor of individual 
motives, goals and intentions was ignored. 

The research finds that both training and advanced training of adult 
teachers in the 1920s and 1930s became systematic and organized. However, 
the war years of 1940-45 affected it somewhat negatively. The problem 
under study again became relevant in the second half of the 20th century, 
when learning of all provided in different educational institutions for 
working youth and adults was of nationwide interest. Evening schools acting 
as the main way of obtaining general secondary education in off-work hours 
were part of the state system. Adult schools hired teachers trained for 
secondary schools or vocational and higher education institutions. The 
analysis of teacher training programs in the 1950s and 1960s proves the lack 
of individual focus on professional training of adult teachers. 

In the late 20th century, the trends in the development of Ukrainian 
andragogy have finally begun to comply with the global context. 

4. Comparative Aspects of Ukrainian and Western European 
Andragogy between the 19th and 20th Centuries 

Even though Germany is believed to be the birthplace of 
andragogy as a science, the beginnings of andragogy in the framework of 
philosophy, ethics and traditions are already present in East Asia of ancient 
times and antiquity. The difference primarily lies in the traditions and 
cultural styles of adult personality development. Also, the initial stages of 
andragogy’s emergence are exclusively associated with practical life and 
production processes. 

The origins of this science are traditionally related to fundamental 
research on the problem of learning in adulthood (Knowles, 1990; 
Thorndike, 1935). However, the study of this very issue in the historical-and-
pedagogical aspect indicates that andragogical research initiated in Ukrainian 
pedagogy at the end of the 19th century continues to this day. The analysis of 
works and practical activities of such prominent educators as Alchevska 
(1902), Chepiha (2006), Medinskiy (1930), Rusova (1911), Siropolko (2001) 
and many others reveals some convincing facts of Ukrainians’ superiority in 
the development of theory and practice of adult learning.  
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Back then, in Western Europe and the USA, andragogy developed 
rather slowly due to initial scepticism, distrust, and opposition to adult 
pedagogy. However, it was the time when the main prospects and trends of 
this science appeared. They include scientific principles of andragogy; 
andragogy and self-study; lifelong learning; the development of human 
resources and abilities (Henschke, 2010). 

The difference between the Western European and Ukrainian 
models of andragogy is as follows: Ukrainian andragogy (due to dictatorial 
regimes) was focused on social practice and Western European sought to 
develop both internal subjective and external objective aspects of 
personality. In the 19th century, the German educator Alexander Knapp 
(1833) introduced the term “andragogy”. He believed that morale-building 
and self-reflection are the primary objectives of adult pedagogy, while 
professional education and socially significant activities “go second”. Knapp 
(1833) adhered to the principles of Plato, who had a great experience in the 
socio-philosophical teaching of young adults (p. 241). 

Having studied the origins of professional andrology, Henschke 
(2010) claims that after the First World War, andragogy was the only method 
for the German people and Germany to revive themselves and their country 
(p. 1834). The researcher proves that “historical thinking is a fundamental 
dimension of andragogy, in that historical events are to be analyzed for what 
can be learned from them so that past failures might not be repeated” 
(Henschke, 2010, p. 1834). Therefore, the European path of andragogy from 
the very beginning was human-centred, and not ideologically or 
methodologically centric, as in Soviet Ukraine. 

A simple example of differences in approaches to andragogy in the 
post-Soviet countries and the democracies with long traditions can be seen 
in the very definition of the term “andragogy”. In the post-Soviet space, the 
main feature of andragogy is the planning, organization and implementation 
of adult learning in the educational process. In Western Europe, scholars 
focus on personality-centred rather than organizational aspects. Conner 
(2004) believes that andragogy is an area in which the learner’s attention is 
focused more on himself or herself than on the teacher. Taylor & Kroth 
(2009) believe that the main characteristic of andragogy is collective learning 
of adults from each other when they are engaged in some complex and 
creative activities. In Soviet Ukraine, mentoring, instead of partnership 
principles, is viewed as a peculiar type of professional activities. It is a 
common system in which experienced workers advise and help novices in 
the sphere of industrial production. Mentors were trained within a clear 
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system covering ongoing seminars, schools, people’s universities of mentors 
and self-study. 

There are also some common and different features in defining an 
adult in the history of Ukrainian and foreign andrology. 

A common feature is the recognition of learners’ social role and 
independence as key markers of adulthood. Darkenwald & Merriam (1982) 
indicate that an adult is a person who has taken on the main social role of an 
employee, spouse or parent and abandoned that of a full-time student. This 
definition combines both social and psychological roles and differs from that 
of a child (Darkenwald & Merriam, 1982). As one can see, the psychological 
factor was taken into account together with the social one. In Ukraine, in the 
1980s, the individual factor of adults only began to be considered in 
andrology and social policy in general. 

In Ukraine, between 1917 and 1919, there were attempts to form an 
authentic opinion about adult education and learning. In the 1920s, however, 
they launched the deliberate ideologization of education; in the mid-1930s, 
democratic tendencies were finally suppressed. One could say that from the 
1930s to the 1980s, Ukrainian andragogy failed to contribute to global 
andragogy. Moreover, the totalitarian regime of the USSR, beginning in the 
late 1940s, affected a large part of Eastern and Western Europe. The Soviet 
concept of andragogy and its different variants, which one could find in 
Czechoslovakia, the German Democratic Republic, Bulgaria, and Romania, 
are indeed specific. The Soviet Union established the concept of adult 
pedagogy, which is considered part of pedagogy as a comprehensive 
educational science. It is interesting that in the works of Soviet authors, the 
pedagogy of higher education is viewed as part of adult pedagogy (Savicevic, 
2003). Non-institutional education, as well as self-education outside an 
ideological pattern, was completely ignored. Andrology was often persecuted 
as a “bourgeois science”, and some attempts were made to refute it by 
dividing the subject of its study between pedagogy, psychiatry, and medicine. 

Ukrainian scholars widely discuss the topics of andragogy, trying to 
make up for the lost time. Still, they use the concept of andragogy as a 
synonym for adult learning. 

Tymchuk (2014), the researcher of the history of Ukrainian 
andragogy, offers the following periodization: 

1) the second part of the 19th century  the early 20th century  the 
theory and practice of developing adult learning in the context of adult 
education as a form of socio-educational movement and out-of-school 
education; 
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2) 1918-1940  the establishment of the scientific basis for adult 
learning in the illiteracy elimination system; 

3) 1950-1980  the scientific elaboration of andragogical problems 

within the Soviet concept of adult pedagogy (1950-1960  the development 
of theoretical principles of research on working youth and adults; 1970-1980 

 the organization of scientific research on the theory and practice of adult 
learning in the context of continuing education) 

4) the 1990s  the early 21st century  the development of andragogy 
as a science (р. 7). 

 
An elementary comparison of these periods with the development of 

Western European andragogy and the history of Ukraine allows one to draw 
the following conclusions: 

A. The Soviet Ukrainian system of andragogy considered the main 
resource to be a socio-political movement (seen as immanent). 

B. This system frequently performed functions, uncharacteristic of it 
(literacy promotion, ideological propaganda). 

C. Andragogy focused on providing socially useful employment to 
adults, rather than assisting them in self-determination, self-regulation and 
self-realization. 

D. Positive shifts in Ukrainian andragogy have been observed only 
since the 1990s, after the declaration of independence. 

 
Regarding the differences, since the second half of the 20th century, 

the Western European concept considered the psychological and self-
determining criterion of adulthood as the main one. In Soviet Ukraine, it 
was the age-related and civil criterion. Knowles (1980) claimed that a person 
is an adult to the extent that he or she perceives himself or herself as the 
most responsible for his or her life (Knowles 1980, p. 24). In Soviet Ukraine, 
on the other hand, adulthood was centred on social and civic duty (everyone 
over 18 must be an adult). 

Although, in the 1970-80s, researchers became more interested in 
the personality of adult teachers, their scientific and methodological training, 
personal and professional qualities. Many scientific works (Darinskiy, 2010; 
Kulyutkin, 1985; Vershlovskiy, 2007) touch these aspects. Their summary 
somehow outlines adult teachers’ job profile diagram as a complex of their 
personal qualities (benevolence, attention to detail, humanity, respect for 
students, self-discipline, insistence on high standards, patience), general 
pedagogical skills (erudition, appreciation of the subject taught, ability to 
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make it interesting to others, ability to explain its difficult aspects), social and 
life experience. Specific abilities of adult teachers are defined as follows: the 
ability to teach learners to apply the acquired knowledge in practice; the 
ability to help them critically evaluate the previous way of life and cultivate 
new qualities; the ability to organize work to help adult learners believe in 
themselves and motivate them towards learning.  

Interestingly, an important criterion of teacher professionalism was 
not only the ability to provide pedagogical guidance to adults but also the 
willingness to perform managerial functions (general leadership and 
management of adult schools). 

5. Conclusions 

The realization of adult education objectives required qualified 

personnel. Indeed, in the late 19th century  the early 20th century, the first 
forms of training and retraining of adult teachers were introduced in 
Alchevska Sunday school (Alchevska, 1902). They include pedagogical 
meetings, group meetings, pedagogical diaries, work in the library. Special 
training was provided at courses for out-of-school educators organized by 
zemstvos (county councils). At that time, Ukrainian andragogy was still in 
the context of European trends and had its own national “face”. 

The organization of professional training for adult teachers became 
rather systematic and centralized in the 1920s and 1930s, when the state 
started to establish appropriate educational institutions, including institutes 
(faculties, departments) of out-of-school education, academies of communist 
education, political training courses. However, the innovative guidelines for 
developing andragogy worldwide were lost due to the repressive nature of 
early Soviet Ukraine. 

In the second half of the 20th century, there were no special 
programmes for adult teacher training. This is because evening schools for 
working youth and adults functioned in the structure of general education 
and, accordingly, were provided with general education teachers. 

The system of working with adults, instead of collective cooperation 
as in Western Europe, widely used mentoring, namely, a form of mentorship 
of senior and experienced production workers over beginners to promote 
their professional development and education under the ideological norms. 
Mentors were trained through holding ongoing seminars, establishing 
schools and public universities for mentors, engaging in self-study. 

In the second half of the 20th century, they established a system of 
training specialists for non-formal adult education. The All-Union Society 
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Knowledge implemented various forms of training and advanced training for 
lecturers (classroom classes, reviewing, holding thematic and instructional 
seminars, lectures, seminars, meetings, scientific conferences, lecturer days; 
organizing schools of lecturing skills). This has marked the beginning of 
Ukraine’s integration into the pan-European andragogical context. 

This research does not disclose all aspects of the defined problem. 
Further research should aim to study the development of andragogy in 
western Ukraine, the role of personalities in the elaboration of andragogical 
theory and practice, the creation of educational literature for adults in 
Ukraine, the evolution of the content and forms of adult education, the 
establishment of the theory and practice of adult education, as well as the 
history of the andragogue profession. 
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